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ABSTRACT 
 
Scaffolded Reading Experience (SRE) is a set of pre-reading, during-reading, 
and post-reading activities which is specifically designed to assist the 
students in successfully reading, understanding, and enjoying the English 
text. The objectives of the research were to identify: (1) whether SRE is more 
effective than Direct Instruction (DI) to teach reading; (2) whether students 
who have low reading anxiety have better reading ability than those who 
have high reading anxiety; and (3) whether there is an interaction effect 
between teaching methods and students’ reading anxiety on the students’ 
reading ability. The research method used in this research was experimental 
method. The population of this research was the tenth grade students of 
SMKN 6 Surakarta, Central Java. The sample of the research was X Pm 1 
and X Pm 2. Each of them consisted of 30 students. The students in X Pm 2 
were as experimental class who were taught using scaffolded reading 
experience and the students in X Pm 1 were as control class who were taught 
using direct instruction. The data were in the form of quantitative data and 
they were taken from a test. They were the scores of students’ reading test 
after having eight times treatments for each class. The researcher analyzed 
the data using ANOVA or analysis of variance and Tukey test. Based on the 
result of data analysis, the research findings are: (1) SRE is more effective 
than direct instruction to teach reading; (2) the students who have low 
reading anxiety have better reading skill than the students who have high 
reading anxiety; and (3) there is an interaction effect between teaching 
methods (SRE and DI) and students’ reading anxiety on the students’ reading 
ability.   
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INTRODUCTION 
In daily life, people always deal with reading either in formal or in 
non formal situation. Reading is very helpful to increase someone’s 
knowledge because almost all of information and instruction are in written 
form, for instance: education, technology, science, communication, etc. For 
students, reading is also very important. Harmer (2007: 99) says that many of 
the students want to be able to read texts in English either for their careers, 
for study purposes or for simply pleasure. In these latter settings, a great deal 
of learning occurs; part of that learning requires that we read and interpret 
informational text in line with the tasks that we engage in and the goals that 
we set (or that are set for us). It means that the students also need reading so 
much especially for their academic necessity. They need this skill in order to 
read and understand the ideas and information related to their academic 
necessity in a written form.  
The aim of teaching for the reader is to comprehend and to react to 
what is written (Brown, 2000:18). In general, the aim of teaching reading is 
to develop the students' ability to read the material, get information and 
understand about text. Since most of the texts or books written in English, it 
is important to teach the students reading English texts. By teaching reading, 
it is expected that every student can have good ability in reading. 
Unfortunately, most of the students do not have the competence in 
good reading. Based on the observation done, the students’ average score in 
reading comprehension is still low. It shows that the students still have any 
problem in reading. The problems are: a) students got difficulties to catch the 
main idea of text; b) students got difficulties to determine the specific 
information, either implicitly or explicitly; c) students got difficulties to infer 
and grasp meaning of words and d) students got difficulties to determine 
references. There are some factors that create these problems. One of them is 
teacher technique which is used to teach reading. 
Many teachers still use Direct Instruction Method to teach reading. In 
this method, the activity is teacher-centered and the students lack of 
opportunities in the class. They just become the followers and depend on the 
teacher during the teaching and learning process.  
Since the teachers’ method in teaching reading becomes one of the 
important factors in this case, the teacher of reading must have a variety of 
techniques. There are many teaching methods in teaching reading, one of 
them is Scaffolded Reading Experience. There are some advantages in 
applying this method in teaching reading. One of them is scaffolded reading 
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experience can help the students to become more independent, strategic and 
motivated readers.  
In teaching reading, internal factors also play important roles. One of 
the most important internal factors that influence students’ reading 
comprehension is the students’ reading anxiety. According to Horwitz (1999: 
202) et al., reading anxiety is the threat to an individual’s self-concept caused 
by the inherent limitations of communicating in an imperfectly mastered 
second language. Researchers of language anxiety have investigated the 
possible relationship between reading anxiety and language proficiency to 
identify whether reading anxiety might predict language performance and 
reading comprehension (Saito, et al., 1999). The students naturally perform 
better on reading comprehension when there is noexpectation of a factual 
knowledge test. In other words, learners with higher anxiety levels might 
comprehend reading texts more poorly. 
Therefore, the research questions which were formulated in this 
research are: 1) Is Scaffolded Reading Experience more effective than Direct 
Instruction in teaching reading? 2) Do students who have low reading anxiety 
have better reading skill than those who have high reading anxiety? 3) Is 
there any interaction effect between teaching method and students’ reading 
anxiety on the students’ reading skill? 
 
Scaffolded Reading Experience 
Scaffolded Reading Experience is a set of pre-reading, during-
reading, and post-reading activities specifically designed to assist a particular 
group of students in successfully reading, understanding, learning form, and 
enjoying a particular selection (Graves and Fitzgerald: 2003). Graves and 
Graves (2003) say that scaffolded reading experience is a flexible plan for 
designing reading lessons for any type of text. This method has two parts. 
The first part, the planning phase, takes into consideration the particular 
group of students doing the reading, the text they are reading, and their 
purpose or purposes for reading it. The second phase, the implementation 
phase, provides a set of pre-reading, during-reading, and post-reading options 
for those particular readers, the selection being read, and the purposes of the 
reading. 
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Figure 1. The framework of scaffolded reading experience (Graves 
and Graves, 2003:3) 
 
As shown in the lower half of the figure, the components of the 
implementation phase are pre-reading, during-reading, and post-reading 
activities. Each of these components serves a different purpose which is 
descibed as follows: 
Pre-reading activities 
Pre-reading activities prepare students to read an upcoming selection. They 
can serve a number of functions, including getting students interested in 
reading the selection, reminding students of things they already know that 
will help them understand and enjoy the selection, and pre-teaching aspects 
of the selection that may be difficult. Pre-reading activities are particularly 
important because with adequate preparation the experience of reading will 
be enjoyable, rewarding, and successful. 
During-reading activities 
During-reading activities include both things that students do themselves as 
they are reading, and things that teachers do to assist them as they are reading 
(for example, students reading silently, teachers reading to them, or students 
taking notes as they read). During-reading activities are very important 
because they serve to make students' experience as they are reading 
rewarding and productive. 
Post-reading activities 
Post-reading activities provide opportunities for students to synthesize and 
organize information gleaned from the text. So that, they can understand and 
recall important points. It provides opportunities for students to evaluate an 
author's message, his or her stance in presenting the message, and the quality 
of the text itself. It provides opportunities for the teacher and the students to 
evaluate their understanding of the text. It also provides opportunities for 
students to respond a text in a variety of ways to reflect on the meaning of the 
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text, to compare differing texts and ideas, to imagine themselves as one of the 
characters in the text, to synthesize information from different sources, to 
engage in a variety of creative activities, and to apply what they have learned 
within the classroom walls and the world beyond the classroom. 
Scaffolded reading experience offers one guide for teachers wishing 
to help students to develop strategy for their reading habits. The strategies 
which are used in the steps of pre-reading, during-reading, and post-reading 
will be various, depending on the planning phase which is made before. 
According to Graves and Graves (2003: 4), possible components of a 
scaffolded reading experience are: 
Pre-reading activities:  
a. motivating  
b. activating and building background knowledge  
c. providing text-specific knowledge 
d. relating the reading to students' lives  
e. pre-teaching vocabulary  
f. pre-teaching concepts  
g. pre-questioning, predicting and direction setting  
During reading activities  
a. silent reading  
b. reading to students  
c. guided reading  
d. oral reading by students  
e. modifying the text  
Post-reading activities  
a. questioning  
b. discussion 
c. writing 
d. drama  
Graves and Graves (2003: 4) stress that those are only possible strategies of 
scaffolded reading experience. No single scaffolded reading experience 
would include anything like all of those activities. 
The other important advantage of using scaffolded reading experience 
is it can help the students to become more independent, strategic and 
motivated readers. The interaction between students and reading activities, 
therefore, is more emphasized and this is conducive to build fun reading 
experience within the students. 
Unfortunately, most of the teachers do not use the various and 
strategic methods. The teachers tend to use traditional methods, such as direct 
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instruction. The direct instruction method is highly teacher-directed and is 
among the most commonly used. This method includes methods such as 
lecture, didactic questioning, explicit teaching, practice and drill, and 
demonstrations. Direct instruction is widely used by teachers, particularly in 
the higher grades. In this method the teacher becomes the decision maker. 
Person, Hinson, and Brown (2001: 11) say the teacher will be engaged in 
many planning decisions, such as deciding what he/she would like to teach, 
he/she wishes to teach, about and how he/she will go about the reading 
process. The teacher control occurs when the teacher selects and directs the 
learning tasks. Direct instruction is similar to traditional teaching. Generally 
speaking traditional teaching is directed toward teaching academic content. It 
is also characterized by teacher-centered and teacher dominated classroom 
(Peterson, 1979: 231). Theoretically, it is clear that scaffolded reading 
experience is better to be applied in teaching English than direct instruction. 
 
Reading Anxiety 
Reading anxiety refers to the cognitive aspects such as disturbing 
thoughts, distracting emotions, preoccupied feelings or fear evaluation 
students have during reading. According to Zbornik and Walbrown (1991: 3), 
foreign language reading anxiety is defined as any discomfort or fear 
accompanied by reading EFL texts during reading process.  
According to Horwitz (2001: 112), reading anxiety is the threat to an 
individual’s self-concept caused by the inherent limitations of 
communicating in an imperfectly mastered second language. Two aspects of 
foreign language reading would seem, however, to have great potential for 
eliciting anxiety are 1) unfamiliar scripts and writing systems and 2) 
unfamiliar cultural material.  
With respect to unfamiliar writing systems, it seems likely that the 
less the  earner can depend on the reliability of a specific system of sound-
symbol correspondences, the more anxiety he or she would be expected to 
experience in the act of reading. In this case, the reader would experience 
anxiety as soon as he or she attempts to decode the script because the reader 
would immediately experience difficulty in processing the text. Unfamiliar 
cultural concepts would seem to have an impact at a point in the reading 
process that is less immediate than that of unfamiliar scripts and writing 
systems. The reader would first encounter the symbols, decode them into 
sounds, and associate the sounds with words, and then attempt to process the 
meaning of a text. It is at the point when the reader realizes that the words he 
or she has decoded do not constitute a comprehensible or logical message 
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entity that one would expect anxiety to set in. In other words, anxiety is also 
anticipated when a reader can decipher the words of a foreign language text, 
but not its sense, because of incomplete knowledge of the cultural material 
underlying the text. From this perspective, foreign language reading anxiety 
diverges in an important way from general foreign language anxiety. 
Specifically, levels of general foreign language anxiety should exist 
independent of the target language. Learners of various languages must 
articulate their ideas using unfamiliar phonological, syntactic, and lexical 
systems.  
The affective factors including anxiety might explain some variances 
in second language reading performance as mentioned by Bernhardt (2000). 
She acknowledged the importance of affective factors in second language 
reading besides the other two important variables: L1 literacy and second 
language knowledge such as vocabulary knowledge, syntactic and discourse 
knowledge. According to Brantmeier (2005: 67), “Bernhardt’s model is the 
first L2 reading model that directly attempts to explain transient variables, 
such as affect, in the L2 reading process”. Anxiety, as an important affect, 
might exist in foreign language reading process and have an influence on the 
foreign language reading process and performance. Therefore, it is 
worthwhile to explore how prevalent foreign language reading anxiety is 
among foreign language learners and how foreign language reading anxiety 
might influence foreign language reading performance.  
From the explanation above, it can be concluded that reading anxiety 
is the uncomfortable feeling of worry, nervousness, and apprehension when a 
non native speaker read in foreign language. Foreign language reading 
anxiety is identified as a unique type of anxiety. Foreign language reading 
anxiety is related to but distinct from general foreign language anxiety. 
Foreign language reading anxiety exists among foreign language learners and 
the reading anxiety level varies depending on the target languages. Foreign 
language reading anxiety seems to be related to the perceived difficult level 
of reading material. FLRAS mainly measures students’ level of anxiety in 
reading a foreign language. 
 
METHOD 
The research method used in this research is quasi-experimental 
research design. The most appropriate quasi-experimental design of this 
research is factorial design. There are two groups in this experiment, namely 
experiment and control group. The experiment class is the class that is taught 
by using scaffolded reading experience and the control class is the class that 
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is taught by using direct instruction. They were given different treatments for 
eight times for each class. After the treatments, the groups were given post-
test. This research involves three variables. The independent variables are the 
teaching methods (X), and reading anxiety. The dependent variable is reading 
skill (Y). The writer supposes that the relationship between X and Y is 
changed by the level of a third factor (reading anxiety).  
The population of this research is the tenth grade students of SMKN 6 
Surakarta, Central Java. The sample of the research was two classes taken 
from the population. The first class is as an experimental and the other class 
is as a control class. The first class X TKJ 2, is as an experimental class that 
consists of 30 students and the other class, X TKJ 1, is as a control class that 
consists of 30 students. Therefore, the total sample in this research is 60 
students. The sampling used for the research is cluster random sampling. The 
sample is divided into four groups, they are (1) students with low reading 
anxiety who are taught by scaffolded reading experience, (2) students with 
high reading anxiety who are taught by scaffolded reading experience, (3) 
students with low reading anxiety who are taught by direct instruction, (4) 
students with high reading anxiety who are taught by direct instruction.  
The writer uses tests to obtain the data. They are reading test and 
reading anxiety questionnaire. Both tests used in this research are valid and 
reliable. 
In this research, the researcher uses a descriptive analysis and 
inferential analysis. Normality and homogeneity test are used before testing 
the hypothesis. Furthermore, to test the research hypothesis, inferential 
analysis is used. Testing hypothesis is conducted in order to manage the 
research data which are in the form of number, so that they can produce a real 
conclusion. It is also used to test whether the hypothesis of the research is 
accepted or rejected. Moreover, to test the hypothesis, the researcher analyzes 
the data by using simple factorial design ANOVA (analysis of variance) and 
tukey test formula. 
 
RESULT AND DISCUSSION 
The students’ scores are distributed into 8 categories: (1) The scores 
of the students who are taught by using scaffolded reading experience (A1); 
(2) The scores of the students who are taught by using Direct instruction 
(A2); (3) The scores of the students having low reading anxiety (B1); (4) The 
scores of the students having high reading anxiety (B2); (5) The scores of the 
students having low reading anxiety who are taught by using scaffolded 
reading experience (A1B1); (6) The scores of students having high reading 
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anxiety who are taught by using scaffolded reading experience (A1B2); (7) 
The scores of students having low reading anxiety who are taught by using 
direct instruction ( A2B1); (8) The scores of students having high reading 
anxiety who are taught by using direct instruction (A2B2). The descriptive 
analysis of the data of A1 shows that the scores is 50 up to 86, the mean is 
70.4, the mode is 69.5, the median is 70.59, and the standard deviation is 
9.25. The descriptive analysis of the data of A2 shows that the scores is 48 up 
to 74, the mean is 64.2, the mode is 67.75, the median is 65.5, and the 
standard deviation is 7.11. The descriptive analysis of the data of B1 shows 
that the scores is 48 up to 86, the mean is 68.93, the mode is 71.61, the 
median is 70.06, and the standard deviation is 10.66. The descriptive analysis 
of the data of B2 shows that the scores is 50 up to 74, the mean is 65.67, the 
mode is 66.17, the median is 65.86, and the standard deviation is 5.47. The 
descriptive analysis of the data of A1B1 shows that the scores is 70 up to 86, 
the mean is 71.47, the mode is 82.5, the median is 78.17, and the standard 
deviation is 5.38. The descriptive analysis of the data of A1B2 shows that the 
scores is 50 up to 72, the mean is 63.33, the mode is 65.25, the median is 
64.5, and the standard deviation is 3.96. The descriptive analysis of the data 
of A2B1 shows that the scores is 48 up to 72, the mean is 60.4, the mode is 
55.83, the median is 60, and the standard deviation is 7.29. The descriptive 
analysis of the data of A2B2 shows that the scores is 58 up to 74, the mean is 
68, the mode is 67.21, the median is 67.87, and the standard deviation is 
44.83.  
After getting the score of all criterions, the normality and the 
homogeneity test must be conducted. Based on the calculation of those tests, 
it is found that the data which are collected in this research are normal and 
homogenous. Therefore, the data can be calculated using ANOVA and tukey 
test to test the hypothesis. The data analysis must be conducted 
systematically in order that the result of the analysis is scientifically accepted. 
After calculating the multifactor ANOVA 2 x 2, the researcher describes the 
result of hypothesis testing as follows: 
Table 1. The mean scores 
 A1 A2  
B1 77.47 60.40 68.93 
B2 63.33 68.00 65.67 
 70.40 64.20  
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Table 2. Summary of a 2 x 2 Multifactor Analysis of Variance 
Source of variance SS Df MS F0 Ft(.05) Meaning 
Between columns 
(method) 
576.6 1 576.6 16.65 4.016 Significant 
Between rows 
(reading anxiety) 
160.07 1 160.07 4.62 4.016 Significant 
Columns by rows 
(interaction) 
1771.27 1 1771.27 51.16 4.016 Significant 
Between groups 2507.93 3 835.97    
Within groups 1938.67 56 34.619    
Total 4446.6 59     
Based on the table above, it can be concluded that:  
a. Because Fo between columns (16.65) is higher than Ft (4.016) at the level 
of significance =0.05, so the difference between columns is significant. 
Therefore, Ho which states there is no significant difference in reading 
comprehension between the students who are taught by using scaffolded 
reading experience and the students who are taught by using direct 
instruction is rejected. It means that the methods which are used in 
teaching reading to the tenth grade students of SMKN 6 Surakarta differ 
significantly. Because the mean score of A1 (70.40) is higher than that of 
A2 (64.20), it can be concluded that teaching reading using scaffolded 
reading experience is more effective than direct instruction.  
b.  Because Fo between rows (4.62) is higher than Ft (4.016) at the level of 
significance  = 0.05, so the difference between rows is significant. 
Therefore, Ho which states there is no significant difference in reading 
comprehension between the students who have low level reading anxiety 
and the students who have high level of reading anxiety is rejected. It 
means that the students having low reading anxiety differ significantly 
from those having high reading anxiety in their reading ability. Because 
the mean score of B1 (68.93) is higher than B2 (65.67), it can be concluded 
that the students who have low reading anxiety have better reading ability 
than those who have high reading anxiety. 
c. Because Fo interaction (51.16) is higher than Ft (4.016) at the level of 
significance  = 0.05, it means that there is interaction between teaching 
methods and students’ reading anxiety. Therefore, Ho which states there is 
no interaction between teaching methods and students’ reading anxiety in 
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teaching reading is rejected. It can be concluded that the effect of teaching 
methods depends on the degree of reading anxiety.  
The researcher continued to analyze the data by using Tukey test. The 
following is the result of analysis of the data by using Tukey test. 
 
Table 3. The Summary of Tukey Test 
Pair qo qt Meaning Category 
A1 – A2 5.77 2.89 qo > qt Significant 
B1 – B2 3.04 2.89 qo > qt Significant 
A1B1 – A2B1 11.23 3.01 qo > qt Significant 
A1B2 – A2B2 3.07 3.01 qo > qt Significant 
 
a. Because qo between coloums (5.77) is higher than qt at the level of 
significance α = 0.05 (2.89), it means that scaffolded reading experience 
differs significantly from Direct Instruction to teach reading. Because the 
mean score of A1 (70.40) is higher than A2 (64.20), it can be concluded 
that scaffolded reading experience is more effective than direct instruction. 
b. Because qo between rows (3.04) is higher than qt at the level of 
significance α = 0.05 (2.89), it means that the students who have low 
reading anxiety are significantly different from those who have high 
reading anxiety in their reading ability. Because the mean score of B1 
(68.93) is higher than B2 (65.67), it can be concluded that the students who 
have low reading anxiety have better reading ability than those who have 
high reading anxiety. 
c. Because qo between cells A1B1 and A2B1 (11.23) is higher than qt at the 
level of significance α = 0.05 (3.01), it means that, for the students who 
have low reading anxiety, teaching reading by using scaffolded reading 
experience is significantly different from teaching reading by using Direct 
Instruction. Because the mean score of A1B1 (77.47) is higher than the one 
of A2B1 (60.40), it can be concluded that scaffolded reading experience is 
more effective than direct instruction in teaching reading for the students 
who have low reading anxiety. 
d. Because qo between cells A1B2 and A2B2 (3.07) is higher than qt at the 
level of significance α = 0.05 (3.01), it means that, for the students who 
have high reading anxiety, teaching reading by using direct instruction is 
significantly different from teaching reading by using scaffolded reading 
experience. Because the mean score of A2B2 (68.00) is higher than the one 
of A1B2 (63.33), it can be concluded that direct instruction is more 
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effective than scaffolded reading experience in teaching reading for the 
students who have high reading anxiety. 
Based on the finding point (c) and (d), it is known that scaffolded 
reading experience is more effective than direct instruction to teach reading 
for the students who have low reading anxiety, and direct instruction is more 
effective than scaffolded reading experience to teach reading for the students 
who have high reading anxiety, therefore, it can be concluded that there is an 
interaction between teaching methods and students’ reading anxiety in 
teaching reading. The effectiveness of the methods depends on the degree of 
the students’ reading anxiety. 
This research is done as efforts to find some innovations in teaching 
reading. One of them is using scaffolded reading experience in teaching 
reading as it has been discussed in the previous discussion. The following are 
the discussions of the research findings. 
 
Scaffolded Reading Experience is more effective than Direct Instruction 
to teach reading 
Method plays an important roles in teaching and learning process. 
Teaching methods is one of the aspecs of teaching and learning process that 
needs to be fully considered by the teacher. Good teaching method will 
influence the students’ attitude toward the subject. One of teaching methods 
is scaffolded reading experience. Scaffolded reading experience is a set of 
pre-reading, during-reading, and post-reading activities specifically designed 
to assist a particular group of students in successfully reading, understanding, 
learning form, and enjoying a particular selection (Graves and Fitzgerald: 
2003:1). Graves and Graves (2003:1) also say that scaffolded reading 
experience is a flexible plan for designing reading lessons for any type of 
text. The strategies which are used in the steps of pre-reading, during-
reading, and post-reading will be various, depending on the planning phase 
which is made before. Scaffolded reading experience offers one guide for 
teachers wishing to help students to develop strategy for their reading habits. 
There are some advantages in applying this technique in teaching reading. 
One of them is scaffolded reading experience can help the students to become 
more independent, strategic and motivated readers (Graves and Graves, 
2003:1). 
Another teaching method which is usually used by the teacher is 
direct instruction. On the contrary, in direct instruction, the teaching and 
learning process is always monotonus. The activity is teacher centered, so the 
students have lack of opportunities in the classroom. The students just 
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become the follower and depend on the teacher during the monotonous 
teaching and learning process and usually work individually. Student activity 
can be mainly passive and the attention span of students may be limited.  
From the explanation above, it can be concluded that scaffolded 
reading experience is more effective than direct instruction to teach reading. 
 
The students who have low reading anxiety have better reading ability 
than those who have high reading anxiety 
In teaching and learning process, reading anxiety is very essential. It 
influences the students’ achievement, especially in achieving reading ability. 
According to Braintmeier (2005), anxiety, as an important affect, might exist 
in foreign language reading process and have an influence on the foreign 
language reading process and performance. Saito, et.al. (1999) states that 
people who have low level of foreign language reading anxiety might be 
better in understanding the information of the text they are reading. The 
students having low reading anxiety have better attitudes in joining the 
teaching and learning process.  
Contrary, students with high levels of anxiety on self-report 
instruments recalled significantly less content on a foreign language reading 
comprehension evaluation than those who have lower levels of anxiety. Liu 
(2008) states that a high level of foreign language reading anxiety may also 
correspondent with communication apprehension, causing individuals to be 
quiter and less willing to read and communicate. People who have high level 
of foreign language reading anxiety can also sometimes be perceived as less 
trustworthy, less competent, tenser, less composed and less dominant than 
their less reticent counterparts (Saito, et.al., 1999). The students who have 
high reading anxiety also tended to experience more off-task, interfering 
thoughts that likely further disrupted the process of reading comprehension 
(Horwirz, 2001:112). The students having high reading anxiety will be more 
difficult in understanding reading text than the the students having low 
reading anxiety.  
That is why the students who have low reading anxiety have higher 
reading ability than the students who have high reading anxiety. From the 
explanation above, it can be concluded that the students who have low 
reading anxiety have better reading achievement than those who have high 
reading anxiety. 
 
There is an interaction between teaching methods and students’ reading 
anxiety 
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Teaching method which is used by the teacher in the class gives a big 
influence for the success of the teaching and learning process. In teaching and 
learning process, especially in teacing reading, the teacher also needs to use 
suitable method that will make the students comfortable in joining the class. 
Direct instruction can not make the students comfortable because this model 
just focuses on academic content. It can not reduce students’ anxiety. 
Reading anxiety have possible relationship with language proficiency 
to identify whether reading anxiety might predict language performance and 
reading comprehension. The process of reading can be stressful and the 
impact of positive or negative attitudes from the surrounding society can be 
critical. In other words, learners with higher anxiety levels might comprehend 
reading texts more poorly. 
Scaffolded reading experience is effective for students who have low 
level of reading anxiety, because by using scaffolded reading experience the 
teacher is suggested to using structuring lessons which include pre-reading, 
during-reading and post-reading activities as a framework in classroom use. 
The students will be taught by some various and different strategies using in 
pre-reading, during-reading and post-reading activities. The students will be 
more active and the teacher not only teaches academic content but also 
consider making the students develop their social relation with other students. 
In addition, the students having low reading anxiety have better attitudes in 
joining the teaching and learning process (Saito, 1999). Since the students 
having low reading anxiety have a better attitudes in joining the teaching and 
learning process, scaffolded reading experience method would be more 
effective for students who have low reading anxiety. 
Direct instruction seems satisfy the students having high reading 
anxiety in joining the reading class. They depend on the teacher’s explanation 
to read something (Peterson, 1979:231). They don’t need to be more active, 
and just wait for their teacher’s translation and explanation to know the 
message of the text. They are passive in joining reading class, and they are 
slower in doing the task. This method would be appropriate if taught to the 
passive, less dominant and less trustworthy students. According to Saito, 
et.al. (1999), people who have high level of foreign language reading anxiety 
can also sometimes be perceived as less trustworthy, less competent, tenser, 
less composed and than their less reticent counterparts. That is why direct 
instruction is supposed to be more effective for the students who have high 
level of reading anxiety toward students’ reading ability. 
Finally, it is concluded that reading methods have an interaction with 
reading anxiety. The students having low reading anxiety is more appropriate 
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to be taught by using scaffolded reading experience, while the students 
having high anxiety is more appropriate to be taught by using direct 
instruction. 
 
CONCLUSION 
Based on the desription of the data analysis, the writer can come to 
the findings as follows: 
1. Scaffolded reading experience is more effective than direct instruction to 
teach reading at the tenth grade students of SMKN 6 Surakarta, Central 
Java. 
2. The students who have low reading anxiety have better reading skill than 
the students who have high reading anxiety..  
3. There is an interaction effect between teaching methods and students’ 
reading anxiety on the students’ reading ability. 
Based on the research findings, the conclusion is that scaffolded 
reading experience is an effective teaching method for teaching reading to the 
tenth grade students of SMKN 6 Surakarta. The effectiveness of the method 
is also influenced by the level of students’ reading anxiety. Since scaffolded 
reading experience is not monotonous, flexible and interesting, the students 
having low reading anxiety will be interesting, active and more encouraged to 
study and improve their reading ability by using this method. As a result, the 
students’ reading ability will improve optimally. 
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